Motivating the Individual in the
Large Ensemble

Conscious Thoughts, Feedback, and Goal Promotion

Terms to Know

Cognitive Modeling and Covert
Self-Instruction - Guided silent
thought processes that help students
perform a task successfully (Shunk,
Meece, & Pintrich, 2014). With
scaffolded introduction of
performance tasks, educators can
offer tangible suggestions for
thoughts that students can consider
in the moment of performance.
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StCHONALS

How to run one... | How to participate... | How to accomplish...

el ‘What does a good sectional
1. tuning (define it for the day) sound like?
2. warm-up (model or explain)
3. Daily Warm-ups, Green
Book, or Blue Book (decide on
exercises that emphasize what
we are working on in the
music) .
‘What does a good sectional
4. Practicing .
look like?
What is the Lawson
Process?
How do we tune?
How do we sit or stand when
perform? When resting?
How should we feel at the

How do we write in our music?

end of a sectional?

How do we practice?

FEEDBACK

Setting a classroom culture where students do not
criticize but instead give each other information
(Cavitt, 2012).

Student have opportunities to discuss how they
prefer feedback (information) be communicated
so it works best for them.

COGNITIVE MODELING

“Musical Conscious Thoughts” - Provide students
with the “silent thoughts” you consider during
performance and practice.

eTechnical Skills
*Musicianship Skills

EXAMPLES OF PERFORMANCE SKILLS FRAMED
AS LEARNING TARGETS

» Keep your face still as you perform.

* Focus the air down the center of your lead-pipe.
e Use steadier air.

e Listen for moving parts.

 Point your tongue more when you articulate.

* Create a solid block of sound.

TARGETS & GOALS

* Specific and clear

o Offer students cognitive space to work on one
skill at a time

e Similar to tunnel vision



Student Self-Assessment Scale

This task feels difficult/
impossible and makes me
feel uncomfortable.

| can do this some of
the time.

| can do this quickly
and accurately. | can
help a friend.

| can demonstrate this
in front of the class.

Framing Student Self-Reflection

“Have a conference with the people around you about your performance...”

What am | mentally communicating to myself when playing my instrument?

Where is my sound mentally traveling?

How were my vital signs?

How do | look when | perform?

How does my posture/embouchure/hand shape/etc. look when | perform?

How does my mouth/face/neck/etc. feel when | perform?

How would you describe my tone quality as | perform?

Supportive Learning Environment

a) opportunities for practicing being “good” at rehearsing

b) teacher-provided scaffolding for development of performance skills

d) discussion of work with other students

(
(
(c) student involvement in developing the content and form of assessments
(
(

e) opportunities for feedback as well as reflection and evaluation on their performances




Brainstorming Space
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