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FEEDBACK 
Setting a classroom culture where students do not 
criticize but instead give each other information 
(Cavitt, 2012).  

Student have opportunities to discuss how they 
prefer feedback (information) be communicated 
so it works best for them.

COGNITIVE MODELING 
“Musical Conscious Thoughts” - Provide students 
with the “silent thoughts” you consider during 
performance and practice.  

•Technical Skills 
•Musicianship Skills

TARGETS & GOALS 
• Specific and clear 
• Offer students cognitive space to work on one 

skill at a time 
• Similar to tunnel vision

Motivating the Individual in the  
Large Ensemble 

Conscious Thoughts, Feedback, and Goal Promotion

Terms to Know 

Cognitive Modeling and Covert 
Self-Instruction  - Guided silent 
thought processes that help students 
perform a task successfully (Shunk, 
Meece, & Pintrich, 2014). With 
scaffolded introduction of 
performance tasks, educators can 
offer tangible suggestions for 
thoughts that students can consider 
in the moment of performance. 

EXAMPLES OF PERFORMANCE SKILLS FRAMED  
AS LEARNING TARGETS 

• Keep your face still as you perform. 
• Focus the air down the center of your lead-pipe. 
• Use steadier air. 
• Listen for moving parts. 
• Point your tongue more when you articulate. 
• Create a solid block of sound.
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Supportive Learning Environment 

(a) opportunities for practicing being “good” at rehearsing 
(b) teacher-provided scaffolding for development of performance skills 
(c) student involvement in developing the content and form of assessments 
(d) discussion of work with other students 
(e) opportunities for feedback as well as reflection and evaluation on their performances

Framing Student Self-Reflection 

“Have a conference with the people around you about your performance…” 

What am I mentally communicating to myself when playing my instrument?  

Where is my sound mentally traveling? 

How were my vital signs? 

How do I look when I perform? 

How does my posture/embouchure/hand shape/etc. look when I perform? 

How does my mouth/face/neck/etc. feel when I perform? 

How would you describe my tone quality as I perform?

Student Self-Assessment Scale
This task feels difficult/ 
impossible and makes me 
feel uncomfortable.

I can do this some of 
the time.

I can do this quickly 
and accurately. I can 
help a friend.

I can demonstrate this 
in front of the class.
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Brainstorming Space



Presenter Bios 

Jessica Vaughan-Marra was recently appointed the Coordinator of Music Education at Seton Hill University 
(Greensburg, PA). Additionally, she is completing her Ph.D. in Music Education with an emphasis in string pedagogy 
at the University of Michigan (Ann Arbor, MI). Prior to beginning her Ph.D. coursework in 2015, she taught 
instrumental music for nine years in the Cupertino Union School District (Cupertino, CA). She is a native of Pittsburgh, 
Pennsylvania where she completed her B.S. in Music Education in 2006 at Duquesne University (Pittsburgh, PA). She 
received her M.M. Music Education in 2010 from Northwestern University (Evanston, IL). She has been an active 
member of: The National Association for Music Educators (NAfME); Society for Music Teacher Educators (SMTE); 
Pennsylvania Music Educators Association (PMEA); Michigan Music Educators Association (MMEA); California Music 
Educators Association (CMEA); Westmoreland Music Educators (WME); American String Teachers Association 
(ASTA); The California Arts Project (TCAP); and California Band Directors Association (CBDA) as well as a regular 
attendee to the Midwest Band and Orchestra Clinic since 2007. Her research interests include: new teacher digital 
mentoring, instructional technology in the music classroom, and student motivation. 

Jessica Vaughan-Marra 
jvaughanmarra@setonhill.edu 

Jonathan Grantham, director of bands at Amador Valley High School in Pleasanton, California, leads a band program 
of 325 students involved in five concert ensembles, three jazz bands, a competitive marching band, various chamber 
ensembles, winter percussion, and winter guard. In his fifteen years at Amador Valley the band program has grown to 
more than double in size and has earned consistent superior ratings and high honors. Amador Valley’s top wind 
ensemble performed at the CBDA state conference twice (2007, 2010), at the 2013 Midwest Clinic in Chicago, and at 
WASBE in the summer of 2015. Mr. Grantham is active as an adjudicator, clinician, and guest conductor. He was an 
executive board member for CMEA Bay Section and the Western Band Association and served for several years on 
the Special Projects Committee for CBDA.  Jonathan received his bachelor's degree in music education/trombone 
performance from Central Michigan University, graduating magna cum laude, and has affiliations with several 
professional organizations. He earned his master’s degree in conducting at the American Band College of Sam 
Houston State University. Honors include receiving the Prudential Realty of California's Outstanding Educator's 
Award and twice earning the Excellence in Education Award from Pleasanton Unified School District (2009, 2016). Mr. 
Grantham was a recipient of the Crystal Apple Award for Excellence in Education and was chosen as Pleasanton 
Unified School District's 2012-2013 Teacher of the Year. 

Jonathan Grantham 
jgrantham@pleasantonusd.net 

Shelley Durbin has been in public education for over 25 years in a variety of capacities, including many years as a 
successful band and choir director.  In addition to leading award-winning ensembles at Kennedy Middle School in 
Cupertino, California, where there are 240 students involved in vibrant choir and musical theater programs, she also 
greatly enjoys serving as a master teacher, mentor, and consultant for teachers both within and outside the Cupertino 
Union School District.  Prior to teaching in Cupertino, she was a band director in the Spring Independent School 
District, north of Houston, Texas, and she was the Junior High Region Chair for the Houston Area of TMEA.  Some of 
Mrs. Durbin’s most recent adventures with her choirs have included two East Coast tours, including performances at 
Carnegie Hall, Westminster Choir College, and the Curtis Institute.  Her 7/8 choir performed for the California 
Association of School Music Educators Conference in 2017 and will perform for the American Choral Directors 
Association Western Division Conference in 2018.  She is the 2017-2018 Teacher of the Year for Kennedy Middle 
School. 

Shelley Durbin 
durbin_shelley@cusdk8.org 

 4



References 

Brackett, M. A., & Rivers, S. E. (2014). Transforming students’ lives with social and emotional learning. In R.  
 Pekrun & L. Linnenbrink-Garcia (Eds.). International handbook of emotions in education. (pp.  
 368-388). New York: Routledge.   

Cavitt, M. E. (2012). On teaching band: Notes from Eddie Green. Milwaukee, WI: Hal Leonard Corporation. 

Eccles, J. S., Midgley, C., Wigfield, A., Buchanan, C. M., Reuman, D., Flanagan, C., Iver, D. M. (1993).  
 Development during adolescence: The impact of stage-environment fit on young adolescents’  
 experiences in school and in families. American Psychologist, 48(2), 90-101. 

Eccles, J. S., & Roeser, R. (2010). An Ecological View of Schools and Development. In J. Meece and J.   
 Eccles  (Eds.). Handbook of research on schools, schooling, and human development. New York:  
 Routledge. 

Ericsson, K. A., Krampe, R. T., Tesch-Romer, C. (1993). The role of deliberate practice in the acquisition of  
 expert performance. Psychology Review, 100(3), 363-406. 

Hambrick, D. Z., Oswald, F. L., Altmann, E. M., Meinz, E. J., Gobet, F., Campitelli, G. (2013). Deliberate  
 practice: Is that all it takes to become an expert?. Intelligence, Retrieved from: http://dx.doi.org/ 
 10.1016/j.intell.2013.04.001 

Hewitt, M. P. (2001). The effects of modeling, self-evaluation, and self-listening on junior high  
 instrumentalists’ music performance and practice attitude. Journal of Research in Music Education, 49,  
 307-322. doi:10.2307/3345614 

Hewitt, M. P. (2002). Self-evaluation tendencies of junior high instrumentalists. Journal of Research in Music  
 Education, 50(3), 215-226. 

Hewitt, M. P. (2005). Self-evaluation among high school and middle school instrumentalists. Journal of  
 Research in Music Education, 53(2), 148-161. 

Hewitt, M. P. (2011). The impact of self-evaluation on student evaluation, student performance, and self- 
 evaluation accuracy. Journal of Research in Music Education, 59(1), 6-20. 

Juvonen, J., Le, V., Kaganoff, T., Augustine, C., & Constant, L. (2004). Focus on the Wonder Years:  
 Challenges Facing the American Middle School. Santa Monica, CA: RAND 

Leaper, C. (2013). Gender development during childhood. In P. D. Zelazo (Ed.), Oxford handbook of  
 developmental psychology (Vol. 2, pp. 326-377). New York: Oxford University Press.  

Locke, E. A. & Latham, G. P. (2006). New directions in goal-setting theory. Current Directions in  
 Psychological Science,  15(5), 265-268.  

McPherson, G. E. & Renwick, J. M. (2011). Self-regulation and mastery of musical skills . In B. J.  

 5

http://dx.doi.org/


 Zimmerman , & D. Schunk (Eds.). Handbook of self-regulation of learning and performance (pp.  
 234-248). New York: Routledge. Patrick, H., Mantzicopoulos, P. & Sears, D. (2010). Effective  
 classrooms. In K. Harris, S. Graham and T.  
 Urdan (Eds.) Educational psychology handbook, Vol. 2 Washington DC: American Psychological  
 Association Publications. 

Patrick, H., Turner, J. C., Meyer, D. K., & Midgley, C. (2003). How teachers establish psychological  
 environments during the first days of school: Associations with avoidance in mathematics. Teachers  
 College Record, 105(8), 1521-1558. 

Pianta, R. C., Hamre, B. K. (2009). Conceptualization, measurement, and improvement of classroom  
 processes: Standardized observations can leverage capacity. Educational Research, 38(2), 109-119.  
 doi:10.3102/0013189X09332374 

Ramm-Kaufman, S. E., & Wanless, S. B. (2012). An ecological perspective for understanding  the early  
 development of self-regulatory skills, social skills, and achievement. In. R. C. Pianta, W. S. Barnett, L.  
 M. Justice, & S. M. Sheridan. (Eds.). Handbook for early childhood education. (pp. 299-323). New  
 York: The Guidlford Press. 

Rodkin, P. & Ryan, A.M. (2011). Child and adolescent peer relations in an educational context. In K. Harris,  
 S. Graham and T. Urdan (Eds.) Educational psychology handbook (pp. 363-389). Washington DC:  
 American Psychological Association Publications. 

Schunk, D. H., Meece, J. L. & Pintrich, P. R. (2013). Motivation in Education: Theory,  Research, and  
 Applications (4th Edition). Englewood Cliffs, NJ: Merrill Prentice-Hall.  

Steinberg, L. (2014). Age of Opportunity: Lessons from the New Science of Adolescence. Houghton Mifflin  
 Harcourt. 

Varela, W., Abrami, P. C., Upitis, R. (2016). Self-regulation and music learning: A systemic review.  
 Psychology of Music, 44(1), 55-74. doi:10.1177/0305735614554639

 6


