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Audience Poll
Please follow the link or QR code
to take a short poll.

bit.ly/VPLCmid
This link is case-sensitive.
Please type the link exactly as written.

Poll Results



The Beginnings of our Professional 
Learning Community (PLC)

● Evolved from a graduate class at Minot State University
● Inspired by personal positive experience through MMEA 

Mentor Program
● Propelled by project researching music teacher isolation 

and retention



NAfME: Amplify 2020 Call for Research 
Proposals

● NAfME leadership sought collaborative 
research between university faculty and 
PreK-12 music educators

● We had to move forward with our project 
without knowing whether our proposal 
would be accepted



Professional Development in Music 
Education
● District-sanctioned or district-led inservices
● Professional workshops
● Continuing education courses and summer classes
● Conferences
● Observations/feedback from administrators
● Mentorship programs
● Observing veteran music teachers
● Networking and unscripted professional conversations
● Online forums and social media groups
● Contest adjudications



Professional Development (Continued)

● Most professional development is ineffective in promoting true 
professional growth or fostering meaningful change in music teachers

● Music teachers are seeking differentiated professional development 
where they can:

○ Communicate with other music teachers
○ Interact with mentors
○ Seek advice on specific problems
○ Observe colleagues teaching
○ Learn over time
○ Integrate through hands-on experiences

(Bush, 2007; Bowles, 2002; Conway, 2008; Conway et al., 2005; Garet et al., 2001; 
Hammel, 2007; Stanley, 2011; Stanley et al. 2014; Weimer, 2017)



Professional Learning Communities (PLCs)

PLCs are:

● Groups of teachers who gather to collaborate, share wisdom, discuss 
teaching practices, and examine student work.





Professional Learning Communities (PLCs)

What PLCs can do:

● Reduce music teacher frustration
● Help reduce feelings of isolation
● Increase teacher retention
● Music-specific PLCs can involve

○ Brainstorming and exchanging ideas
○ Reviewing teaching strategies and student performance
○ Exploring new approaches and methods of music teaching

● Some of the most effective PLCs involve video recordings



“I’m not overly impressed with my planning for my large 
ensembles. It’s the same warm-ups and then it’s usually 
whatever current piece [we’re working on]...Every year I 
start out and I want to add more to the teaching of just 
like the technicalities of things, and it just seems like I 
just get in that rut of, ‘Okay we have another 
performance coming up, so…”

   
(Rebecca, pre-VPLC interview)



VPLC Design and Activities

● Six members from ND and MT with 3-17 years of teaching experience
● Met bi-weekly over 7 months on Google Hangouts
● Centered our meetings on Comprehensive Musicianship through Performance
● Rolandson - Group Facilitator; Hekkel - Participant/Leader
● Activities - within meetings and between meetings

○ Reading about CMP and creating/implementing CMP lesson plans
○ Providing feedback on peers’ lesson plans, videos, and student work 

samples (through Google Docs)
○ Collecting and uploading samples of student work
○ Video recording ourselves CMP in the classroom
○ Visiting and sharing experiences



Our VPLC (2019-2020) focussed on Comprehensive 
Musicianship through Performance (CMP)

CMP Focussed VPLC

● PLCs most effective focussed  on central topic
● We were experienced and familiar with positive 

impacts of CMP
● CMP remains an underutilized teaching method 
● Established framework could guide our work
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Additional topics discussed...
● Classroom management
● Religious text sung in school
● Technology in the music 

classroom
● Workload comparisons
● Creating a safe environment
● Rehearsal pacing
● Waiting to let them ask questions
● Talking less, playing more
● Rough experiences in first years 

teaching
● Cross-curricular activities
● Selecting appropriate repertoire
● Bloom’s taxonomy
● Performances as justification for 

the program?
● Curriculum sharing

● Guided listening
● Flex band
● Favorite chorale books
● Socioeconomic differences for students
● How to teach 6/8 time
● Grading
● Composition
● Vocabulary
● Historical time periods
● Current events
● Projecting scores
● Vulnerability
● Buy-in
● Instrumentation
● Modulation

● Interviewing audience and family 
members post-concert

● Behavior consequences in a music 
classroom setting

● Re-scoring a movie
● Appropriate warm-ups
● Festival prep
● Parent/teacher conferences
● Teaching notation
● Using rehearsal time effectively
● Music-related careers
● Leitmotif / Themes
● Electronic composition
● Assessment rubrics
● Interpreting a composer’s intentions



What Resulted from our VPLC

● Teacher growth and confidence
● Benefits of gathering virtually
● Reduced professional isolation
● Benefits of sharing videos



Quotes from VPLC members

“We’re all teaching music and we can have...discussions with people that 
are disciplined in our field and know things [about effective music teaching].”  

(Brian, post-VPLC focus-group interview)

“I enjoyed the challenge of having peers inspect your work and challenge 
you on things you do, like, ‘Oh, why are you teaching it this way instead of 
this? I’d never thought of that before.’ So getting that perspective from 
colleagues was really valuable.” 

(Greg, post-VPLC interview)



“I’m not overly impressed with my planning for 
my large ensembles. It’s the same warm-ups and 
then it’s usually whatever current piece [we’re 
working on]...Every year I start out and I want to 
add more to the teaching of just like the 
technicalities of things, and it just seems like I 
just get in that rut of, ‘Okay we have another 
performance coming up, so…”

   
(Rebecca, pre-VPLC 

interview)







Most Effective Collaborative 
Professional Development:

● Is musical
● Is sustained over longer periods of time
● Allows teachers to participate voluntarily
● Builds on the group’s collective wisdom
● Includes multiple opportunities for reflection
● Provides site-specific support for teachers
● Allows for mentor/mentee relationships, collegial relationships, and 

peer connections to develop



Good News!

A Well-crafted VPLC meets all of these criteria!

VPLCs are also accessible to any Music Teacher!  All you need is:

● A computer and internet access
● Video-conferencing capabilities
● Small group of teachers/colleagues
● Openness to share teaching and student work



Creating a VPLC Recommendations and 
Considerations
● Connect with at least one (ideally 3-5) interested music 

teachers
○ Group members will impact the focus/direction

● Select a topic for initial work: 
○ Pick one thing!
○ Assessment, CMP, Connection to History/Culture, etc.

● Select VPLC activities and ways to share student work
○ Recordings, videos, written assessments, others



Recommendations and Considerations 
Continued…

● Every PLC should choose a facilitator! (this person could 
change)

● Decide on a meeting time (likely will be after/before school)
○ Meetings should be semi-frequent (weekly or every other 

week).
● VPLCs are most effective when teachers share, discuss, and 

evaluate teaching and learning
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Questions?



VPLC Website

If you are interested in reading 
more about this VPLC project, 
follow this link to read our 
article, published in the Journal 
of Music Teacher Education.

bit.ly/VPLCsite

This link is case-sensitive.
Please type the link exactly as written.



Thank you!

Thank you for attending our session.  Please share
our story with other music educators!


