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Goals of the Presentation

+ You will leave the presentation with a clear vision of
eflectiva lileracy sirategies for the band class

+ We will

- draw conneclionsibetween print reading strategies and
music reading strategies.
provide sirategies applicable for all grade levels,
including elementary, middle, and secondary,

- mosl importantly, provide a loundalion--including a
vocabulary--50 thal you can talk with your
adminisiralors and reading specialists about authentic
lileracy processes used in your class.

Redefining Text in the Band Class

Text — any resource that supports purposeful
teaching and learning activities. (Broomhead. 2010)

- Sheet Music

- Journal Articles

- Program Notes

- Composer Biographies

- Handouls

- Journaling/Refleclive Writing

- Student Essays {and other formal writing)
+ Instrumernts

- Video/Audio Recordings

- Digital Too's/Programs (SmartMusic)
- Live Performance

A T e e M R e L

Music Involves Multiple Literacies;
Literacy is the use of muttimodalities

[nput Output
- Reading « Writing
- Listening » Speaking/Performing
Viewing - Visually Representing
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Music Literacy Strategies

What literacies do your students use in band rehearsals?
+ #1—Hear [t/ Say It (auralforal strategy)
+ #2 - Read It / Write it {print symbol strategies)
«#3=-Find It/ Ptay it {lactile/gestural strategies)

- #4 — Synthesize It / Play It (application stralegies)

Three Major Reading Concepts

+Phonics
-Fluency {Sight Words)
-Phases of Learning (Pre-Reading)

- How do these relate to teaching music?
- First, lel's look at print reading.
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Phonics

In linguistics:

- Phonics involves visual AND aural processes, it is the
racognition that letters of the alphabet (symbols or signs)
rapresent sounds; symbols are combined {o form words,

- Dacoding refers 1o the process of translaling printed
symbols and sounds into meaning

C A T

dog, table, jump

Blud. wight. frish




Phonics and Decoding in Music

Also, In music:

- Phonics involves visual AND aural processes; it is the
facognillnn of symbols that represent sounds, symbuols are
combinied to form patterns

- Decoding refers to the process of translating printed symbals
and sounds info meaningful phrases.

+ Let's Sight-Sing Music Example #1.,

* We aulomatically Iranslate these musical symbols bacause we
recognize these noles, patterns, and phrasas which are within
our “musical vocabulary ”

Reading Challenge?

« Lel's Sight-Sing rmusical excerpt #2.

#1 - Sight-sing
#2 — Count and Clap the rhythm
#3 - Trumpel Fingering using pen

A Sound Approach to Music Reading

+ Music reading process should be;
visual =P aural =P mechanical

- Build students’ AUDIATION skills.
- Reduce teacher’s verbal instruction.
+ Increase DEMONSTRATION {madeling)

- As students hear more sound pattems, their AUDIATION
skills will improve, which will help their music reading.
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Phonemic Awareness in Reading

Two approaches to leaching :

Phonics-Based Inslruction
Skill-based
- Drill and Practice

Whole Language Instruction
+ Authentic Texts
niact Texis
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Phonemic Awareness in Music

- See Music Example #3,
- A phonics-based approach for beginning band.

- See Music Example #4.
- Awhole language approach.

- Abalanced approach is recommended.

- Create phonics style exercises to build skills m
- Reading
Playing
- Audiation

Reading Patterns in Music

Effeclive reading instruclion.;

+ Supports reading meaningful groups of notes
- Not note-by-note
- Nol measure by measure

- Recognizes iconic pattemns of noles
+ Tonal patterns
- Rhythmic patierns
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Tonal Pattems

QUESTION. Whal are familiar pitch patlerns?
Mi-Re-0o
- Telra-chord
+ Minor 3% descending
- Pemtatonic
Major Scales and Triads
Minar Scales and Triads

See Music Example #5 for some of these tonal patierns

- Include these pattems in warm-ups

- Apply to beginning, MS, and HS band,

- Play AND sing these patiamns.

- Improve students' reading, playing and audiation.

T e =1y s

Rhythmic Patterns

- In addition to tonal pattems, studenis need to davelop

their rhythmic vocabulary.

- Common rhythmic patterns:

- Long - Short — Short

- Short - Short - Long

- Shart — Long — Short (syncopalion)
- Dotled and Tied Values

See Music Example #6 for various rhythm patterns.

Principle into practice: Revisit Music Example #2.
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Patterns In Reading: Fluency

Smooth, accurate, expressive oral production of written
text.

- Moving from[individdal Tetlers to words]and from individual

[words to predictable groupings jof words.

- Demonstratesicomprenension of the printed text, not just
the skill of verbalizing the words. Errars are known as
miscues.

- Sight words — Bulomatically recognized|words or
phrases.

-among the mosl

- many are not spelled

Sight Words

- high frequency words

that are read
automatically upon
sight.

common words in
English,

PARIS IN THE
TRE SPRINGTIME

phonetically.
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How Many F's??

FINISHED FILES ARE THE RESULT
OF YEARS OF SCIENTIFIC STUDY
COMBINED WITH THE EXPERIENCE
OF YEARS.

THE PAOMNNEHAL PWEOR OF THE
HMUAN MNID. Aoccdrnig to a rscheearch
at Cmabrigde Uinervtisy, it deosn’t
mitaer in waht oredr the Itteers in a wrod
are, the olny iprmoatnt tihng is taht the
frist and Isat Itteer be in the rghit pclae.
The rsel can be a taotl mses and you can
sitll raed it wouthit porbelm. Tihs is
beuseae the huamn mnid deos not raed
ervey lteter by istlef, but the wrod as a
wlohe.

g o

Leaming to Read, Reading to Leamn

- Transitton around 5" grade
- Recaiving (reading, listening) to crealing (performing,
wriling)
- Phases of Learning (with text)
« Before
- During
- Alter

Pre-Reading Phase

- “What the reader brings 1o the page is more important to
comprehension than whal is actually on the
page” (Alvermann. 2010)

. Supporting learning bagins before students interact with
texts.
- activale existing knowledge
ronnecl to new concepts

- Before introducing a text/concept, determine what
students already know and what gaps need to be bridged




Wedwick, Segiem. & Mayer, 2011

Music Pre-Reading Sirategies

- See axample from Measures of Success, Book 1.

Notice all of the Pra-Reading Strategies included by the arrangers

- See score samples from “Arabian Dances,” by Balmages

- Teacher guides sludents 1o identify foundational elements

of literature to be performed. such as key. scale
fragments, rhythmic motifs, meter, lerminclogy.

- Identify concepts to highlight, define/describe, review,

perform before introducing the musical compasition.

Final Thoughts

- #1 —Parallel music reading sirategies with reading
principles,

- #2 <Inctude auralioral process throughout rehearsals
across grade and skill levels.

- #3 = Build your students pitch and rhythm vocabulary and
awareness cof pattems

- #4 = Explain to administrators and reading spacialists
your application of reading ptincipias 10 band class.

Contact Us!

Dr. Joe Manfredo
imanfre@ilstu edu
309-438-8372

Dr Kara L. Lycke
klycke@ilsiu.edu
309-438-8051




Musical Examples
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REVISITING ACCIDENTALS

Accidentals include flat (), sharp ($), and natural (§) signs found in front of notes, bet not in the key signature.
A flat sign (b) lowers the pitch onc half-stcp. It remains in effect for the rest of the measure.

3.8 CANYONS o
NEW o Bb still B -"@74
ot P g : \ '
T G SEES== £
= o ©° e I ® b g o
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THEORY NEW KEY SIGNATURE
g J This is the key of F Major This key signature indicates that
i (Concert Eb Major). all Bs should be played as B-fiats.
o
3.9 ROYAL SCEPTER Musicianship Challenge! ~ Piay this piece in a noble style. { i:$5
new key signature Bb "
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3.10 THINGS ARE LOOKING UP Add a breath mark afier the first phrase. £ i"#’;s
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THE RULE OF THE DOT

Adding a dot after a note increases the length of the note by half its value.,
When adding a dot 1o a half note, it becomes a dotted half note.
! i
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2 beats + 1 beat = 3 beats 2beats + I beat = 3 beats X - ;
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ARABIAN DANCES

BRIAN BALMAGES
(ASCAP)
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Pre-Reading Strategies Worksheet

Identify and list foundational elements found in the score excerpts. Include
such concepts as key signature, meter signature, scale fragments, rhythmic
motifs, terminology, etc.

Arabian Dances, Page 1

Arabian Dances, Page 2

Arabian Dances, Page 3
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