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Music Education
in the 21st Century
New Rules

Standards, equity, and access—themes that will no doubt shape the future of
music education with infinite variations. How can we achieve our standards—
the benchmarks of quality that we not only created but also endorse as
members of our state and national music associations? How can we achieve
our longstanding goal of music education for all?
These are tough issues—puzzles that will
no doubt take generations to solve. But the
task before us today is clear. We must work
together—in concert like no other educators
can—to embrace our legacy as well as our
future. As Einstein teaches, however, the
world that we have created is a product of
our thinking, which cannot be changed
without changing our thinking. Is it time for
some new rules?

A Centennial Declaration of MENC: The
National Association for Music Education
(adopted June 2007)
A healthy society requires musically
fulfilled people. The primary purpose of
education is not to create a workforce;
it is to improve the quality of life for
individuals and for society. Although music
education has been valued throughout
history for its unique contributions, it is not
yet universal in American schools. Serious
problems persist, including inequality of
access, uneven quality of programs, and
insufficient valuing of music as a part of
the curriculum. As a result, music is often
pushed to the periphery of the school
experience.

I have a feeling we’re not in Kansas anymore.
—Dorothy

3

There can be no progress if the things we believe in
are different from the things we do.
Rule #1

(adapted from Freya Stark, French Adventurer and Explorer, 1893–1993…that’s 100 years of wisdom!)

This is the age of standards-based accountability (SBA) and music standards share
two distinct characteristics. First, they speak of the learner, not of “the band.”
Second,

they

comprehensive

emphatically
music

prescribe

education.

a

Thus,

standards-based accountability begins with

built into the music
brought to the music


Perform “West Side Story”

efforts on our part—the endorsers of our

behind the music


standards—to assess the learner as well as

Tell me the “West Side Story”

“the band.” When we do this, it’s actually
quite impressive how accountable to our standards we become. SBA also requires
enriching performance with the other modes of musical action: creating music and
responding to music.
A message from your students…
Our definition of high expectations is
simple: we want you, at all times, in
all ways, to expect and accept nothing
less than the best from us.
Sometimes we may act like you are
being unreasonable. Just remember,
when we resist your efforts, whining
and pouting along the way, do not
compromise your standards or lower
your expectations of us. Our futures
depend on it!
(“Listen Up,” n.d.)

Band and orchestra are perfect avenues for
engaging students with the subject matter—
the multimusical world. In what ways do I
seize this opportunity?
Participation in band or orchestra offers much
more than meets the eye. How am I
communicating this to my stakeholders?
A superior performance by a band or
orchestra is something special, something
significant by all accounts. Is this more of a
measure of teacher effectiveness or student
learning?

This thing that we do called music-making has the incredible power to change lives. Whether it’s through our
performances, or our instruction, or the wonderful discipline that this art form engenders in people, the process of
music-making has made our world a better, richer place because of the way it shapes us as people. This is the
immense power of this thing called music-making. And you and I are its caretakers. What will [you] do with this
power?
—Brian Chung

For dynamic unit plans aligned with multiple standards and
educational priorities, visit: www.alsoeducational.weebly.com
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To have made a difference,
students must become different.
Rule #2

Achievement is accomplishing something. Growth is learning something new.
When there is growth, there is achievement; when there is achievement,
there may or may not be growth. Achievement can be substantial, perhaps
even fantastic, but if it’s not new, then it’s
not growth. Fundamentally important to
music education is growth—the introduction,
integration,

extension,

or

refinement

of

musical skills and understandings. This is not

If you were to walk into a classroom,
what might you see or hear that would
cause you to think that you were in the
presence of an expert? What would
make you think: Oh, this is good; if I
had a child this age, this is the class I
would hope for?
—Charlotte Danielson

to say that achievement does not have value. Achievement is a pillar of
society and central to all dimensions of education. Unless achievement
occurs in conjunction with growth experiences, however, there is nothing
new for students to draw upon or build upon as they move forward. Thus,
exercising or applying knowledge (achievement) enriches today; introducing
new knowledge or extending and refining pre-existing knowledge (growth)
enriches tomorrow. Together, the result can be amazing harmony!
True or False? All of my students—fast learners, slow learners, and all
learners in between—are growing as musicians.
True or False? I know exactly how my lessons and rehearsals address
the needs of my three strongest students.
True or False? I know exactly how my lessons and rehearsals address
the needs of my three weakest students.

When I approach a child, he inspires me in two sentiments:
Tenderness for what he is and respect for what he may become.
—Louis Pasteur

5

To make a difference…
do something different.
Rule #3

Our curriculum must reflect more than our own desires; it must reflect the
needs and desires of the students we serve…We need electives as broad and
diverse as the interests and enthusiasms of our students.
(MENC Centennial Congress, 2007, Centennial Declaration)
A recent survey of secondary school principals
found that the most commonly offered music
course in secondary schools was band (offered in
93% of schools). Other common offerings
included chorus (88%) and jazz/rock ensemble
(55%). Other courses in fewer than 50% of the
schools included general music (45%), orchestra
(42%), theory (40%), guitar (19%),
piano/keyboard (13%), music technology (10%),
composition (7%), and mariachi ensemble (5%).
A handful of principals also indicated offering
“Caribbean Ensemble,” “Brazilian Ensemble,”
“African Drumming,” “Bluegrass,” “Celtic Music,”
“Musical Theatre,” and “Math-as-Music.” Some of
the top picks for courses that principals would like
to offer included piano, guitar, music technology,
and composition.

To determine the significance of music and music
education to middle and high school students,
Campbell, Connell & Beegle (2007) reviewed over
1,000 essays written by 13-18 year olds,
including those enrolled and not enrolled in music
programs. With regard to curricular offerings the
authors concluded “…school music is not yet all it
could be and should be for these American
adolescents. Some long for more provisions for
the study of music that is relevant to their needs,
their interests, and their hopes and desires,” and
that “…programs may not yet be fully in touch
with the needs of a considerable population of
young people in secondary schools (Campbell,
Connell & Beegle, 2007).” Students commented
on the absence of piano, guitar, electric
instruments, songwriting and composition, and
individual and small group instruction.

Imagine that you’re a student at Allegro Middle School where Mr.
Breckenridge, a veteran band director, created Planet Percussion, an
exploratory course in which all students are welcome to explore global
rhythms. The curriculum focuses on world music and drumming in conjunction
with curricula for geography and history. Piano Lab and Class Guitar are also
offered, completing the trio of the most popular instruments on Earth.
Imagine participating in Ms. Nichols’ class—Music in America: A Mosaic. This is
where students’ ability to create music, analyze and describe music, evaluate
music and music performance, and relate music is integrated, extended, and
refined through a series of units based on Grammy winning songs and artists
in diverse categories. FYI: In 2006, there were 108 Grammy Award
categories.
Imagine the motivation for students in Mrs. Wakefield’s theory class as they
work to compose background music for commercials (announcements)
produced by the student council to advertise upcoming events.

Imagination continually frustrates tradition…that is its function.
—John Pfeiffer
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Respect the primacy of priority;
urgency and importance may be two very different things.
Rule #4

Does this “urgency” that I’m stressing about require a degree in music education?
Secondary school principals consider music teachers themselves as the single variable that
would have the most positive impact on a given music program (Abril & Gault, 2008).
When was the last time I met with my colleagues for the sole purpose of designing
curricula, selecting repertoire, sharing instructional strategies, or solving persistent
problems?
The experts are among us; in case study after case
study dramatic improvement begins with systematic,
focused collaboration. (Schmoker, 1999; Schmoker,
2001)
How do I motivate my students to meet or even
exceed my expectations?

53% Effort
38% Motivation
9% Rhythm

Children are both problem solvers and problem generators; they not only attempt to solve
problems presented to them, but they also seek and create novel challenges…One of the
challenges of school is to build on children’s motivation to explore, succeed, and understand
(Piaget, 1978) and harness it in the service of learning. (Bransford, Brown, & Cocking,
2000, p. 102)
Recipe for Success

What am I doing now?

What could I do to improve?

Delegation
Collaboration
Motivation

It is not enough to be busy, so are the ants.
The question is, “What are we busy about?”
—Henry David Thoreau

It’s not so much how busy you are, but why you are busy.
The bee is praised. The mosquito is swatted.
—Mary O’Connor

7

Salsa Fresca
1 can (28 oz.) Muir Glen organic fire roasted diced tomatoes (drained)
Juice from 1 lemon
1 bunch of cilantro
3 green onions
1/2 tsp. ground chipotle chile (you can always add more)
Place all ingredients in a food processor and pulse to desired consistency.
Serve with tortilla chips.
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Inspiration
50 Directors Who Make A Difference
School Band and Orchestra Magazine
Grammy in the Schools
http://www.grammyintheschools.com/
MENC Centennial Declaration
http://www.menc.org/about/view/centennial-declaration

Instruction
ArtsEdge
http://artsedge.kennedy-center.org/educators/lessons.aspx
inTune
(the musician’s textbook)
http://www.intunemonthly.com/
NEA Jazz in the Schools
http://www.neajazzintheschools.org/home.php?uv=s
Thinkfinity
http://www.thinkfinity.org/
You Can Handle Them All
(a reference for handling over 117 misbehaviors at school and home)
http://www.disciplinehelp.com/
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Joseph Alsobrook
Joseph Alsobrook has been an active music educator since 1988. He currently serves as
Chairman of the Music Department at Lindenwood University in St. Charles, Missouri. Prior
to his current position, Mr. Alsobrook taught instrumental music at Union High School and
Union Intermediate High School in Tulsa, Oklahoma. His fifteen years of classroom experience
includes elementary music, middle school band, and high school band and orchestra. The
positive impact Mr. Alsobrook has on student achievement is evident by his extensive list
of noteworthy awards. This includes countless superior performance ratings, a concert
performance at the Oklahoma Music Educators Association conference, and top honors at
the Fiesta Bowl National Pageant of Bands, the Citrus Bowl Music Festival, the Tournament of
Roses Parade, and multiple regional and national events sponsored by Bands of America.
Mr. Alsobrook has been a guest speaker on music education in several states, is certified
in Early Adolescence through Young Adulthood Music by the National Board for Professional
Teaching Standards, and is a six-time recipient of the Outstanding Achievement Music Director’s
Award presented by the Oklahoma Secondary Schools Activities Association. In 2005, he
was recognized as a Distinguished Mentor by Lindenwood University and is the 2009–2010
Lindenwood University Scholar of the Year.
Mr. Alsobrook is author of Pathways: A Guide for Energizing and Enriching Band, Orchestra,
and Choral Programs (2002) and Destinations: A Compass for K–12 Music Educators (2011).
Both texts are published by GIA Publications, Inc.

Michael D. Worthy
Michael D. Worthy began teaching in 1989 and is currently an Associate Professor of Music
at the University of Mississippi in Oxford, where he teaches instrumental music education
courses, research courses, and directs the Mississippians Jazz Ensemble. He also supervises
student teachers and graduate research projects. Prior to his appointment at the University
of Mississippi in 2002, Dr. Worthy taught at Castleton State College in Vermont, where he
directed the wind ensemble and established the Lakes Region Youth Orchestra Wind Ensemble,
comprised of excellent high school musicians from Vermont and upstate New York. Dr. Worthy
has also held teaching and conducting positions in Oklahoma and Texas. He has been a guest
conductor, clinician, and adjudicator in Oklahoma, Texas, Vermont, New Hampshire, New
York, New Jersey, Mississippi and Tennessee.
Dr. Worthy is an active researcher and has published scholarly articles in the Journal of
Research in Music Education, the Bulletin of the Council for Research in Music Education, and
the Journal of Music Teacher Education. His research interests include rehearsal techniques,
repertoire, and jazz education. He is a founder and editor of the Southern Music Education
Journal and has presented his research at state, regional, and national conferences across the
country. Dr. Worthy was recently commissioned by Oxford University Press to write on jazz
education topics in the forthcoming second edition of the New Grove Dictionary of American
Music and the Oxford Handbook of Music Education.
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Pathways

A guide for energizing and
enriching band, orchestra,
and choral programs
Joseph Alsobrook
“A compilation of great ideas integrated with a series of
pragmatic recipes for success...”
Pathways is an unforgettable, insightful, and practical
book that addresses the challenges of running an effective
school music program. Musician and teacher Joseph
Alsobrook explains how to meet the indispensable
needs of music students while simultaneously enjoying a
rewarding career as a music educator.		
Combining the wisdom of multiple great minds, this book is divided into five
major sections, each full of hands-on suggestions. Far from another “tricks of
the trade” manual, Pathways is an exceptional collection of practical and creative options that
will help you to set the mental, physical, and emotional stages for truly exceptional teaching and
learning experiences.
G-5641 Quality paperback .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . $17.95
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Destinations

A Compass for K–12
Music Educators
Joseph Alsobrook
Edited by Michael D. Worthy
Master teacher Joseph Alsobrook’s bestselling book
Pathways: A Guide for Energizing and Enriching Band,
Orchestra, and Choral Programs gave music educators
practical tools to motivate their students.
Now in this long-awaited follow-up Destinations,
Alsobrook combines wisdom from scores of musicians,
scholars, and teachers, and examines the cornerstones
of meaningful music education.
A compass for K–12 music educators for many years
to come, Destinations will make you think in shades of wonder, leading you to powerful questions
as it reveals compelling answers.
Sparking smiles and sighs and perhaps even roars, this must-read book will leave you enlightened
and inspired like never before.
G-7689 Quality paperback, 236 pages  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . $19.95
Joseph Alsobrook is Chairman of the Music Department at Lindenwood University in St. Charles,
Missouri, after serving many years as a high school instrumental music teacher.
Michael D. Worthy is Associate Professor of Music at the University of Mississippi in Oxford,
Mississippi.
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